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Education is very important in contemporary society. Length of 
education is highly correlated with many quality-of-life variables 
including self-reported happiness, marital success, life expec-
tancy, and income. It is not surprising that issues surrounding 
education are discussed so widely and debated so hotly.

Contemporary discussions about education have been domi-
nated by debates over Common Core, teacher accountability, 
and innovations in technology. However, from the long-term 
perspective, the real issues in education are availability and qual-

ity. Availability means universal access to reasonably appropriate education. Quality 
refers to the efficiency and effectiveness of preparing students for success in life. 

Universal education has come to pass slowly. Despite the interest of the Puritans 
in promoting education, public support of education was limited (or non-existent) 
in many states. Gradually states began to support public education, then require it, 
then eliminate legalized segregation in public education, then ensure women had 
equal access to higher education, and finally to ensure that children with disabilities 
could receive an education. However, a lingering question is whether the formality of 
schooling equals a meaningful educational experience.

The quality of education is measured by the efficiency and effectiveness with 
which students reach their goals. Americans have long experimented with new meth-
ods to improve the quality of teaching. For example, the blackboard was first used 
in the United States by a mathematics instructor in 1801; Bronson Alcott (the father 
of the author Louisa May Alcott) refused to use corporal punishment in his Temple 
School founded in 1834; and Americans adopted the German concept of a “children’s 
garden” (kindergarten; the first American one opened in Wisconsin in 1856).

However, the largest advancement in educational quality has been the explicit 
endorsement of evidence-based teaching. Progress has been made despite the 
methodological issues in studying teacher effectiveness which make psychotherapy 
outcome studies look like experiments in a physics laboratory. Educational research-
ers need to consider the composition of the class, class size, ages of the children, 
teacher characteristics, parental and family factors, school environment, and how 

Introduction to Articles on  
Education and Psychology
Samuel Knapp, EdD, ABPP

Once again, PPA is teaming up  
with The Trust to provide quality CE 
and a risk management seminar for 
members!

Thursday, March 19

Attend multiple PPA workshops devel-
oped and presented by your peers. 
Sam Knapp, EdD, ABPP is working on 
a novel approach to learning with a 
two-part process involving a home-
study article and the live presentation 
(PPA Experiments With Flipped Class-
room, p. 7)

Friday, March 20 

The Trust will be presenting “Sequence 
VI: Ethics and Risk Management in 
the Age of the Affordable Care Act:  
Everything You Didn’t Want to Know 
and Were Afraid to Ask.” Attending 
this workshop will provide you with 6 
CE credits as well as 15% off your Trust 
Sponsored Professional Liability Policy 
premium.

Online registration and a list of 
workshops will be available later this 
month. Visit www.papsy.org for more 
information. 

Spring Continuing 
Education and  
Ethics Conference 
March 19 –20, 2015 
DoubleTree Hotel  
Monroeville

Dr. Samuel Knapp

Up to 12  CE Credits

http://www.papsy.org


* Coverage is individually underwritten. Policies issued by Liberty Life 
Assurance Company of Boston, a member of Liberty Mutual Group.  
Plans have limitations and exclusions. For costs and complete details,  
call The Trust or visit www.trustinsurance.com.

Take care of yourself and your  
family with Trust Income Protection  
(disability income) Insurance.
Think about how many people you care for… in 
your business, in your community, and especially 
at home. How would your family continue to get 
by if you suddenly lost your earning power due to 
a debilitating illness or injury? The Trust Income 
Protection plans are the affordable answer.

Our plans* are designed to provide you with  
income in the event of total disability, and you  
can choose the benefits and features that best 
suit your personal needs.

Learn more about protecting your earning  
power at www.trustinsurance.com or simply  
call us at 1-800-477-1200 for a no-obligation  
consultation. We’ll show you how protecting  
yourself today may save you and your family so 
much trouble and expense tomorrow.

Trust LifeStyle Plans Feature:
 ★ “Your own occupation” definition of disability

 ★ Monthly benefits up to $10,000

 ★ Choice of benefit payment periods  
(5-year or to Age 65)

 ★ Choice of benefit Waiting Period  
(28, 90, or 180-day)

 ★ Residual benefits to ease your return to work

 ★ Guaranteed Insurability Option

 ★ Benefit Booster, which prevents inflation from  
eroding the value of your benefit

 ★ Additional dollars to replace retirement plan  
contributions with Lifestyle 65-Plus plan

If I become  
disabled and  
can’t work,  
who will pay  
the bills?

trustinsurance.com
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they interact with the content matter 
and educational goals. One of the most 
significant, but lesser known, provisions 
of the No Child Left Behind Act was the 
creation of the Institute for Educational 
Sciences and its What Works Clearing-
house, a data base for evidence-based 
educational strategies (Kantrowitz, 
2014). 

Advances in Access and  
Quality
All of the discussions on education, 
including discussions of technologi-
cal innovations should focus on the 
possibility that the changes will make 
education more available or improve its 
quality. There is a tendency to be awed 
by technological innovations without 
asking whether it succeeds in achieving 
its goals. We should neither reject nor 
embrace technological changes in edu-
cation a priori. Instead, we need to ask 
what technology works best for what 
students, delivered by which educator, 
for which subject, with what goals, and 
in what context. Fortunately, some evi-
dence suggest that some technological 
advances can further the goal of making 
educational opportunities more widely 
available to the public. For example, 
massive on-line open courses (MOOCs; 
Schroeder, 2014) can democratize edu-
cation, and companies such as Coursera 
or the Kahn Academy use technology to 
further those goals. 

Another example of positive techno-
logical advances comes from the efforts 

of the distinguished social psychologist 
Edward Diener and his wife Carol who 
intend to make high-quality psychol-
ogy textbooks free online; thus making 
quality resources more affordable for 
students. Students could save money 
by avoiding the need to purchase a new 
textbook for every class and the web 
material could have access to video 
clips, exercises, and other learning aids. 
Furthermore, individual chapters could 
be updated without having to reissue 
the entire book (Roediger, 2014).

Articles Related to  
Innovations in Education
The articles in this series deal with 
different aspects of the education 
revolution. 

The article “I Got Schooled” by 
M. Night Shyamalan (2013) offers 
evidence-based recommendations on 
what works to bridge that large edu-
cation gap. The issues raised by Mr. 
Shyamalan illustrate how the concepts 
of educational access and quality are so 
closely linked. We need to ask whether 
education that is conducted so poorly 
that its graduates lack basic literacy 
skills is truly universal education. 

The other articles deal directly 
with the education of psychologists. In 
“Much of What I Taught Was Wrong” 
I (Samuel Knapp) reflect on the half-
life of psychology as evidenced by the 
change in the knowledge base since  
I taught introduction to psychology  
20 years ago. 

The article “Continuing Compe-
tence: How Well Does Mandated Con-
tinuing Education Work?” asks whether 
mandatory continuing professional 
education for psychologists actually 
improves the skills sets of psycholo-
gists (the answer is that it does). “PPA 
Experiments With Flipped Classroom” 
describes some recent innovations by 
PPA to improve the quality of education 
for psychologists. 

References
Kantrowitz, B. (2014 August). The science of 

learning. Scientific American, 311 (2), 
69-77.

Roediger, H. L. (2014). Launching an education 
revolution. Observer, 27 (2), 27–28. 

Schroeder, S. (2014 July/August). From prin-
ciples of cognitive science to MOOCs. 
Observer, 27 (6), 25–26. 

Shyamalan, M. N. (2013). I got schooled: The 
unlikely story of how a movie maker learned 
about closing the education gap. NY: Simon 
and Schuster. 

	ASSOCIATE	 With your peers and other professionals  
	 important to your success.

	 ACCESS		 Valuable members-only discounts.

	 ADVANCE		 Your career and the profession of  
	 psychology throughout Pennsylvania.

Learn more about the benefits of  
PPA membership at papsy.org!

There is a tendency 
to be awed by tech-
nological innova-
tions without asking 
whether it succeeds 
in achieving its goals.
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Continued on page 5

During the late 1980s and early 
1990s, I taught several classes in 
introductory psychology where 

I followed the content of the standard 
textbooks closely. Looking back, I now 
realize that much of what I taught was 
irrelevant, misleading, incomplete, or 
just plain wrong.

Irrelevant: Among many other 
things, I taught students about the 
schools of psychology such as func-
tionalism and structuralism. They 
learned the Cannon-Bard theory of 
emotion, and the different learning 
theories of Tolman, Guthrie, and oth-
ers. I do not mean to be disrespectful 
of these psychologists who conscien-
tiously advanced the knowledge base 
for psychology. However, in hindsight, 
their contributions do not merit being 
mentioned given the limited space in an 
introductory course.

Misleading: I especially enjoyed 
teaching social psychology. But now I 
realize that much of what I (we) taught 
was based on studies with WEIRD 
(Western, educated, industrialized, rich, 

and democratic) participants (Henrich, 
Heine, & Norenzayan, 2010) and might 
not necessarily generalize to non-West-
ern cultures. It was, in part, an artifact 
of the demographics of the field domi-
nated by white, English-speaking males. 
Now, we know that culture, age, gender, 
race, and other factors can greatly influ-
ence the outcome of these experiments 
and we do not generalize the results 
without evidence to do so; or at least 
expound the theories with appropriate 
caveats. For example, Festinger’s theory 
of cognitive dissonance and Holland’s 
theory of career choice may have lim-
ited applicability to persons from non-
Western backgrounds (Hardin et al., 
2014). Cheng et al. (2011) argue against 
a wholesale jettison of the knowledge 
base of Western psychology. Instead, 
they urge psychologists across cultures 
to collaborate to search for a psychology 
that better distinguishes between uni-
versal and culturally specific concepts. 

Wrong: I taught my students that 
adults did not grow any new brain cells. 
I was wrong (Shors, 2014). I referenced 

bystander apathy by discussing the 
murder of Kitty Genovese (subsequent 
research shows that the basic facts of 
the case were misunderstood by early 
researchers in this field). I have long 
since discarded my lecture notes, but 
I fear that if I did travel back in time to 
review them I would find even more 
information that was of marginal value, 
misleading, or just plain wrong. 

Of course the fact that much of 
what I taught is now outdated is a good 
thing because it means that psychology 

Much of What I Taught Was Wrong
Samuel Knapp, EdD, ABPP

Science is not so 
much a collection of 
facts, but a method 
that facilitates a  
continual search for 
better explanations. 
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is advancing as a field. The amount 
of knowledge within the field of psy-
chology is exploding and the half–life 
of psychology (the amount of time it 
takes for half of the knowledge base to 
become obsolete) is expected to decline 
from 9 to 7 years in the near future 
(Neimeyer, Taylor, & Rozensky, 2012). 
Some fear that psychology is breaking 
down into subspecialties to the point 
that it cannot survive as a unified dis-
cipline. At the same time psychology is 
integrating and acknowledging overlap 
with other disciplines. My own area of 
interest – moral development – has been 
greatly enriched by contributions from 
behavioral economics, anthropology, 
primatology, neuroscience, philosophy, 
and other fields. 

What did I teach that was endur-
ing? I do not know what, if anything, 

students remembered from one course 
given 25 years ago.1 But I wanted them 
to retain a combination of curiosity 
and humility. Psychology is interest-
ing because it addresses fundamental 
human questions dealing with how we 
learn, how we can enhance our rela-
tionships, how we can improve the well-
being of our communities, and other 
issues. But the quest for knowledge 
should keep us humble. 

Science is not so much a collection 
of facts, but a method that facilitates 
a continual search for better explana-
tions. We fight our tendency toward 
confirmatory bias by seeking ways to 
disprove what we believe. But if I were 
to ever teach introductory psychol-
ogy again, I would emphasize the 

1Recently I ran into a former student who told 
me that she always remembered the lesson 
that I emphasized which is that we should learn 
to love ourselves. It is very possible that I made 
such a comment off handedly, but I have no 
recollection of ever saying that and it sounds 
unlike something that I would emphasize. 

methodology and thinking processes 
even more, knowing full well that many 
of the facts that I teach today will be 
irrelevant, misleading, or just plain 
wrong in the next 25 years. 

References
Cheng, F. M., van de Vijer, F. J. R., & Leong, F. T. 

L. (2011). Toward a new approach to the 
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Psychologist, 66, 589–603. 

Hardin, E. E., Robitschek, C., Flores, L. Y., 
Navarro, R. L., & Ashton, M. W. (2014). 
The cultural lens approach to evaluat-
ing culture validity of psychology theory. 
American Psychologist, 69, 656–668.

Henrich, J., Heine, S. J., & Norenzayan, A. 
(2010). The weirdest people in the world? 
Behavioral and Brain Sciences, 33, 61–83. 

Neimeyer, G., Taylor, J. M., & Rozensky, R. 
H. (2012). The diminishing durability of 
knowledge in professional psychology:  
A Delphi Poll of specialties and proficien-
cies. Professional Psychology: Research and 
Practice, 43, 364–371. 

Shors, T. J. (2014). The adult brain makes new 
neurons and effortful learning keeps them 
alive. Current Directions in Psychological 
Science, 23, 311–318.

Pennsylvania Law, Ethics, and Psychology, a concise 
book written by both attorneys and psychologists, 
covers the relevant laws for psychologists in Pennsyl-
vania. Topics include professional licensing, confiden-
tiality, mandated reporting laws, and much more. 

Updates include:
•	 regulations to the Professional Psychologists Act
•	 the new Child Abuse Law
•	 the Domestic Relations Code in regard to  

child custody laws
•	 who can make insanity determination

 
Members: $35
Non-members: $70

Contact Katie at the PPA office to order your copy 
today.

New for 2015: Electronic/E-reader version. Special 
pricing available.

Now available! 
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The APA Ethics Code requires that 
psychologists maintain their level 
of competence throughout their 

careers. Because of the rapid increase 
in knowledge in the field of psychol-
ogy, psychologists need to work hard to 
maintain their competence. The length 
of the half-life for psychology is becom-
ing shorter and shorter (the half-life of a 
profession refers to the amount of time 
it takes in order for half of the knowl-
edge base to become outdated or inad-
equate). In one study participants esti-
mated that the half-life for psychology 
was currently 9 years, but in the future  
it would be even shorter (to 7 years; 
Neimeyer, Taylor, & Rozensky, 2012). 

Most psychologists engage in con-
tinual professional development to 
ensure their competence. Neimeyer, 
Taylor, & Wear (2011) found that psy-
chologists spent a mean of 85 hours a 
year on continuing professional educa-
tion, including independent professional 
reading and other activities, as well as 
attending continuing education (CE) 
programs. However, psychologists var-
ied considerably in the amount of time 
that they spent on professional develop-
ment. Before states began to mandate 
continuing education, a significant 
minority of psychologists engaged in 
almost no professional development 
activities. 

Currently, most states mandate con-
tinuing education for psychologists. In 
many ways the current system of man-
dating continuing education has been 

a success. CE mandates increase the 
amount of continuing education that 
psychologists receive (Neimeyer, Taylor, 
Zemanski, & Rothke, 2013). Also, psy-
chologists who live in states that have 
mandated CE tend to get more con-
tinuing education than psychologists 
who live in states that do not mandate 
CE (Neimeyer, Taylor, & Orwig, 2013). 
Finally, psychologists who live in states 
that mandated ethics CE tend  to get 
more continuing education in ethics 
than psychologists who live in states 
that do not mandate ethics CE.

Nonetheless the question remains 
as to whether CE actually improves 
the quality of services of psycholo-
gists. Although, I could find no study 
that proves that continuing education 
improves the quality of services pro-
vided by psychologists, three sources of 
information suggest that it does. First 
the minority of psychologists who used 
to engage in almost no continuing pro-
fessional development now must have 
at least some. 

Second, most psychologists believe 
that continuing education helps them 
maintain their clinical competence. 

Most psychologists agreed (or strongly 
agreed) that ethics CE increased their 
level of knowledge (73%), translated into 
practice (66%), and reduced their pro-
fessional liability (60%); Neimeyer,  
Taylor, & Wear, 2011). In Pennsylvania, 
75% of psychologists agreed that CE 
should be mandatory for relicensure  
and only 10% disagreed (Sharkin & 
Plageman, 2003). 

Finally, studies involving physicians 
have found a direct link between inten-
sive and interactive continuing educa-
tion programs and actual patient care. 
A review of continuing education meet-
ings for physicians concluded that

Educational meetings alone or com-
bined with other interventions can 
improve professional practice and 
the achievement of treatment goals 
by patients. The effect on profes-
sional practice tended to be small 
but varied between studies . . . mixed 
interactive and didactic education 
was more effective than either alone 
(Forsetlund, et al., 2012).
The most effective programs tended 

to be longer, involved multiple interven-
tions over time, and involved a smaller 
number of participants (Mansouri & 
Lockyer, 2007). The extent to which 
these findings could generalize to psy-
chology is unclear. Nonetheless, it is 
consistent with the subjective impres-
sions of psychologists on the value of 
continuing education. 

Continuing Competence
How Well Does Mandated  

Continuing Education Work?
Samuel Knapp, EdD, ABPP, Director of Professional Affairs

Continued on page 7

The question remains as 
to whether CE actually 
improves the quality of  
services of psychologists.
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Despite the apparent success of 
some forms of continuing education, 
some scholars have advocated for 
exploring alternative ways of ensuring 
continuing competence. These could 
include written or oral examinations as 
a condition of licensure renewal, peer 
review of work, consumer satisfaction 
surveys, records reviews, on-site prac-
tice reviews, evaluation of “standardized 
patients,” performance evaluations, or 
learning portfolios (Swankin, LeBuhn, 
& Morrison, 2006). Or, “points” may 
be granted for those who perform pre-
workshop chart audits, post-lecture 
reading assignments and reflection 
exercises, or personal learning projects 
before or after the formal program 
(Davis et al., 2013). Some medical spe-
cialty boards are requiring special main-
tenance of certification (MOC) require-
ments, including re-examinations, in 
order for physicians to retain their board 
certification (American Board of Medi-
cal Specialties, 2014).

Two jurisdictions have experimented 
with such broader interpretations of 

continuing professional development. 
Ontario has a practice review and New 
Hampshire requires a certain number 
of hours in consultation as conditions 
for licensure renewal. In addition, the 
American Board of Professional Psy-
chology (ABPP; n.d.) plans to introduce 
a maintenance of competence program 
which will be mandatory for those who 
received their diplomates after Janu-
ary 10, 2015. The accompanying article 
(PPA Experiments With Flipped Class-
room) describes how PPA is presenting 
a variation on traditional continuing 
education programs. 

References
American Board of Professional Psychology. 

(n.d.) Maintenance of Certification infor-
mation. Retrieved from http://www.abpp.
org/i4a/pages/index.cfm?pageid=3892.

Association of Medical Board Specialties. 
(2014). Promoting CPD through MOCs. 
Retrieved from http://www.abms.org/initia-
tives/committing-to-physician-quality-im-
provement/promoting-cpd-through-moc/

Davis, D. A., Goldman, J., Perrier, L., & Silver, I. 
L. (2013). Continuing professional devel-
opment. In Dent. J. A., & Harden, R. M. 
(Eds). A practical guide for medical teachers 
(4th ed.).(pp 32–41). London: Churchill, 
Livingstone & Elsevier.

Forestlund, B. L., Rashidian, A., Jamtvedt, G., 
O’Brien, M. A., Wolf, F. M., Odgaard- 
Jensen, J., & Oxman, A. D. (2012 No-

vember). Continuing education meetings 
and workshops for health professionals. 
Cochrane Summaries. retrieved October 
8, 2014. 

Mansouri, M., & Lockyer, J. (2007). A meta-
analysis of continuing education effective-
ness. Journal of Continuing Education of 
Health Professionals, 27, 6–15. 

Neimeyer, G. J., Taylor, J. M., & Orwig, J. O. 
(2013). Do continuing education man-
dates matter? An exploratory study of the 
relationship between CE regulations and 
disciplinary actions. Professional Psychol-
ogy: Research and Practice, 44, 99–104

Neimeyer, G. J., Taylor, J. M., & Rozensky, R. 
H. (2012). The diminishing durability of 
knowledge in professional psychology: A 
delphi poll of specialties and proficien-
cies. Professional Psychology: Research and 
Practice, 43, 364–371. 

Neimeyer, G. J., Taylor, J. M., & Wear, D. (2011). 
Continuing education in professional 
psychology: Do ethics mandates matter? 
Ethics and Behavior, 21, 165–172.

Neimeyer, G. J., Taylor, J. M., Zemansky, M., & 
Rothke, S. E. (2013). Do mandates mat-
ter? The impact of continuing education 
mandates on participation in continuing 
professional development activities. Pro-
fessional Psychology: Research and Practice, 
44, 105–111. 

Sharkin, B., & Plageman, P. (2003). What do 
psychologists think about mandatory con-
tinuing education? A survey of Pennsylva-
nia practitioners. Professional Psychology: 
Research and Practice, 34, 318–323.

Swankin, D., LeBuhn, R., & Morrison, R. (2006 
July). Implementing continuing competence 
requirements for health care practitioners. 
Washington, DC: AARP.

Hybrid or flipped learning programs are 
becoming more common in the curriculum 
of scientific programs. The concept of hybrid 

learning is well established in literature or the human-
ities where, for example, students were expected to 
read a short story or novel before class, and then be 
prepared to discuss it during the class. However, such 
processes were less common in the teaching of STEM 
(science, technology, engineering, mathematics) 
disciplines until very recently. Previously, it was com-
mon for the science or math teacher to introduce the 
concepts for the first time during a lecture and then 
give students homework designed for them to apply 
these concepts.

However, many science instructors are adopting 
the hybrid or flipped models that are common in lit-
erature courses. That is, students are expected to read 

PPA Experiments With Flipped Classroom 
materials ahead of time and then spend the class time 
discussing the concepts, applying them, and getting 
direct and immediate feedback on their performance. 

At the spring CE program in Pittsburgh, PPA will 
be experimenting with a flipped classroom in two  
of its continuing education programs: The Hidden  
Ethics Code (with Samuel Knapp and Jeffrey  
Sternlieb) and Unlearning Ethics (with Samuel Knapp 
and John Gavazzi). Participants in each of these CE 
programs will have the opportunity to take a one-
hour CE home study course with readings directly 
related to the content of the live-CE programs. The 
goal is to provide a background that will enhance 
the content and experience of the live program. Of 
course, no participant has to take the home study 
CE program ahead of time and no one will be denied 
admission because they failed to complete it. 

CONTINUING COMPETENCE
Continued from page 6

http://www.abpp.org/i4a/pages/index.cfm?pageid=3892
http://www.abpp.org/i4a/pages/index.cfm?pageid=3892
http://www.abms.org/initiatives/committing-to-physician-quality-
http://www.abms.org/initiatives/committing-to-physician-quality-
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M. Night Shyamalan is best known for 
his highly successful films, including The 
Sixth Sense. However, he also endows a 
non-profit foundation which sponsored 
a review of how to close the achieve-
ment gap between top performing and 
poorly performing schools. 

Good schools are important for 
individuals and important for the nation 
as a whole. Students with more educa-
tion are more likely to earn more money 
in their lifetime, have better health, live 
longer, report that they are happy, and 
have stable marriages. For the nation as 
a whole, our ability to compete inter-
nationally depends to a large extent 
on the technical expertise of our citi-
zens. Unfortunately, the United States 
ranks relatively low among industrial-
ized countries in the performance of 
its students. However, the problems 
with the schools are not distributed 
equally throughout the country. The 
top performing schools in the United 
States compare favorably with the top 
performing schools anywhere else. But 
the United States has a large number 
of schools where the students perform 
very poorly. 

This book is not about teaching 
techniques nor is it about good educa-
tion in general. It focuses instead on the 
specific question of how to narrow the 
enormous gap between schools where 
students do well and schools where stu-
dents do poorly. Despite the narrowed 
focus, Shyamalan has taken on a formi-
dable task. 

Education reform (and education 
in general) tends to generate a lot of 
emotion. When Shyamalan began 
his research into making schools per-
form better, he encountered many 

I Got Schooled
The Unlikely Story of How a Moonlighting Movie Maker Learned 
the Five Keys to Closing America’s Education Gap 
M. NIGHT SHYAMALAN
Reviewed by Samuel Knapp, EdD, ABPP

professionals and parents who held 
strong opinions concerning school 
reform. Although he listened carefully 
to them, like a good social scientist, he 
followed the data.

Increasing teacher salaries, improv-
ing facilities, increasing per pupil 
expenditures, reducing class size, hav-
ing teachers achieve master’s degrees, 
or expanding charter schools have 
all been promoted as solutions to 
underperforming schools. However, 
when the data was reviewed, none of 
these reforms consistently predicted 
improvements in school performance. 
This is not to say that class size is com-
pletely unrelated to educational per-
formance. Most studies do not address 
a floor effect. That is, the studies did 
not look at extreme cases. For example, 
a study may look at the impact of 
decreasing class size from an average 
of 25 to 18 students per classroom and 
find no significant improvement in stu-
dent performance. However, the results 
need to be interpreted in light of the 
usual parameters of class size found 
in most schools. It does not mean that 
there is a license to increase class size 
to high levels, such as increasing class 
size from an average of 25 students per 
classroom to 50 students per classroom. 

Some proponents of educational 
change strongly endorsed charter 
schools. But the data on charter 
schools is mixed. It is true that charter 
schools are some of the best perform-
ing schools; but they are also some of 
the worst performing schools. 

Shyamalan identifies five factors 
that are needed to close the education 
gap: getting rid of poor teachers, edu-
cational leadership, using systematic 
feedback, small schools (not smaller 
classrooms), and more actual time 
in class. However, these factors are 
effective when used in combination 
with each other. Shyamalan began to 
understand the interaction of these 
variables while listening to a colleague 
who described how he taught his 
medical residents about the impact of 
healthy lifestyle habits on the health 
and longevity of their patients. Several 
habits, such as getting enough sleep, 
exercising, eating a balanced diet, or 
managing stress add substantially 
to the life span of each individual. 
However, these factors act better in 
concert with each other and the failure 
to follow one of these steps, such as 
the failure to refrain from smoking, 
can offset the benefits of following 
the other lifestyle habits. Similarly, 
researchers have been able to identify 
several factors related to good school 
performance. 

B O O K  R E V I E W

Continued on page 9

Shyamalan identifies 
five factors that are 
needed to close the 
education gap.
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Furthermore, Shyamalan warns 
against misinterpreting the data. 
For example, the issue of removing 
bad teachers is highly controversial, 
especially given the complexity of 
evaluating what makes a teacher good. 
But Shyamalan is clear that remov-
ing poor teachers should be done 
rarely and only after a good faith effort 
has been made to help the teachers 
improve their performance, includ-
ing the administrative support, useful 
feedback, and instructional resources 
that they need to succeed. The tenure 
system is misguided to the extent that 
teachers can receive permanent cer-
tification after three years of teaching, 
even though it typically takes several 
more years for beginning teachers to 
become proficient. Even so, removing 
poor teachers will have a negligible 
impact on closing the education gap 
unless it is done in concert with the 
other educational changes.

This interesting book includes 
numerous examples of direct visits to 
schools, and interviews with teachers, 
students, and educational leaders, such 
as Knowledge is Power Program (KIPP), 
Teach for America, and Uncommon 
Schools. I also found it helpful to  
listen to the interviews with M. Night 
Shyamalan that can be found on 
YouTube. 

Reference
Shyamalan, M. N. (2013). I Got Schooled: The 

Unlikely Story of How a Moonlighting 
Movie Maker Learned the Five Keys to  
Closing America’s Education Gap. NY: 
Simon & Schuster.

Pennsylvania Graduate Students 
Win Prestigious APA/APAGS Awards
Allie Abrahamson and Rebeccah A. Bernard, doctoral students in psychology at 
Chestnut Hill College, were joint recipients of the prestigious 2014 APA/APAGS 
Award for Distinguished Graduate Student in Professional Psychology. The cita-
tion notes ”their creativity, courage, and dedication [which] led them to create the 
Human Rights Forum at Chestnut Hill College to promote human rights education, 
awareness, and community services opportunities for doctoral students” (Cita-
tion, 2014, p. 829, 831). Among other activities, their work with the Human Rights 
Forum led to the development of the Merging Cultures Program which allowed 
doctoral students to become involved with newly immigrated and refugee families in 
Philadelphia. 

Reference
Citation. (2014). American Psychologist, 69, 829, 831. 

Governor Signs PPA-Backed Bill  
Providing Immunity for Reporters of 
Drug Overdoses

Governor Corbett has signed Act 139 of 2014 which provides immunity from 
prosecution for persons who seek medical assistance on behalf of another 
individual who is experiencing a drug overdose, as well as for the actual per-

son experiencing the drug overdose. This law provides immunity for crimes dealing 
primarily with the possession of the drugs, being under the influence of the drugs, or 
for relevant parole or probation violations. 

Drug overdoses are the leading cause of accidental death in the United States 
(slightly more than motor vehicle accidents) for Americans aged 25 to 64. In 2010, 
1,653 Pennsylvanians died from drug overdoses. The number of drug related over-
doses among young adults (18–25) has increased 250% since 1999. Drug overdoses 
from prescription drugs (especially opiates such as Oxycontin and Vicodin) are more 
common than overdoses caused by illegal drugs. 

Most of the victims die one to three hours after ingesting the drug. However, 
the fear of arrest and prosecution prevent many from calling 911 to summon emer-
gency medical assistance. Whereas a witness to a heart attack would seldom think 
twice about calling for emergency services, witnesses to overdoses from drugs are 
often reluctant to call. The law also allows emergency medical service technicians 
to administer naloxone, a drug which has been found effective in preventing deaths 
from overdoses. 

PPA was one of the early supporters of this bill. 

Erratum
In the article in the December Pennsylvania Psychologist, “Reflections” by Dr. 
Samuel Knapp, it was written that the late Dr. Irwin Hyman was once a neighbor 
of State Senator James Rhoades. That is incorrect. A student of Dr. Hyman’s was 
once a neighbor of Senator Rhoades. 

I GOT SCHOOLED
Continued from page 8
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Under 42 Pa.C.S.§6152 and 6155 (relating to subpoena of 
records and rights of patients), the Secretary of Health 
is directed to adjust annually the amounts which may 

be charged by a health care facility or health care provider 
upon receipt of a request or subpoena for production of medi-
cal charges or records. Because the law specifically references 
“health care providers,” as opposed to just physicians, PPA 
believes that the law applies to psychologists. 

Effective January 1, 2015, the following payments may be 
charged by a health care facility or health care provider for 
production of records in response to a subpoena:

Not to 
Exceed

Search and retrieval of records $21.69

Amount charged per page for pages 1-20 $ 1.46

Amount charged per page for pages 21-60 $ 1.08

Amount charged per page for pages 61-end $ .36

Amount charged per page for microfilm copies $ 2.16

In addition to the amounts listed, charges may also be 
assessed for the actual cost of postage, shipping and delivery 
of the requested records. 

In addition, the secretary sets a flat fee for the purpose of 
supporting a claim or appeal under the Social Security Act 
or any federal or state financial needs-based benefit pro-
gram or a request made by a district attorney. The flat fee 
that can be charged by a psychologist for a claim or appeal 
under the Social Security Act or any federal or state financial 
needs-based benefit program is $27.48 plus charges for the 
actual cost of postage, shipping, and delivery of the requested 
records. The flat fee that can be charged by a psychologist for 
a request made by a district attorney is $21.69 plus charges 
for the actual cost of postage, shipping, and delivery of the 
requested records. Requests from independent or execu-
tive branch agencies of the government are exempt from the 
record copying fee requirements. This law does not apply to 
copying required by insurance companies to monitor services 
under an insurance contract. The rate is increased annually 
according to the  
Consumer Price Index. 

The law does not alter the requirement that psychologists 
must have a signed release from the patient before releasing 
the information to a third party. 

Act 26 Sets Payment Limits for  
Copying Records



11

T
H

E 
P

E
N

N
SY

LV
A

N
IA

 P
SY

C
H

O
LO

G
IS

T 
U

P
D

A
T

E 
• 

FE
B

R
U

A
R

Y 
20

15

Classifieds

The listserv provides an 
online forum for immediate 
consultation with hundreds 
of your peers. Sign up for 
FREE by contacting: 

          iva@papsy.org.

Join PPA’s   
        Listserv!

OFFICE SPACE AVAILABLE: BALA CYNWYD — Attractive, 
furnished window office includes Wi-Fi, fax/copier, café, free park-
ing, flexible hours weekdays and weekends. Perfect for therapy and 
evaluations. 610-664-3442. 

WONDERFUL OFFICE FOR RENT ON PHILADELPHIA’S 
MAIN LINE IN ARDMORE’S SUBURBAN SQUARE. —  
Collaborative or consulting opportunities are available with other 
psychologists serving children and adults within the office suite. 
Office offers ample parking and is in close proximity to train and 
bus lines. Secretarial services available. Large waiting room and 
basement storage are included as are all utilities. Monthly rent is 
$750. Call 610-896-8666 and ask for Sandy.

OFFICE SPACE: EXTON — Gorgeous, one-of-a-kind office 
in converted chapel. Quiet, retreat-like property. Carpeted, fur-
nished, huge windows, approx. 900 sq. ft. Perfect for groups. Easy 
parking. Available 3 days/wk until early afternoon, plus Saturday. 
$500/mo. Contact janet@janetedgette.com, 610-363-1144.

OFFICE SPACE: BRYN MAWR, PA — Available to rent by 
the hour or ‘blocks’ of time in fully furnished and equipped suite 
shared by psychologists and psychiatrists in a renovated medical 
arts building. One block from Bryn Mawr Hospital. Ample parking 
and Norristown High Speed Line steps away. Please contact Philip 
Weber, PsyD for information or to arrange a visit. 610 525-0390.

March 19–20
Spring Continuing Education and Ethics Conference
DoubleTree Hotel Monroeville 
Monroeville, PA

June 17–20
PPA Annual Convention
Hilton Harrisburg
Harrisburg, PA

October 29–30
Fall Continuing Education and Ethics Conference
Sheraton Great Valley
Frazer, PA

Contact: judy@papsy.org

For CE programs sponsored by one of the Regional 
Psychological Associations in Pennsylvania, visit 
www.papsy.org.

Registration materials and further 
conference information are available  
at www.papsy.org.

If you have additional questions,  
please contact ppa@papsy.org.

The following programs are being offered either 
through co-sponsorship or solely by PPA. 

Podcasts
New podcasts for CE credit by Dr. John Gavazzi 
are now available on www.papsy.org.

2015 CE Calendar 
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